Progression of skills knowledge and understanding document

Writing



Reception Year 1 Year 2 Year 3 Year 4 Year 5 Year 6
Skill: | can recognise some of the | can use words containing | can segment spoken words into | can spell further homophones | can spell further homophones and | can spell some words with | can spell some words with
Phase 2 letters (satpmind for each of the 40+ phonemes phonemes and represent these and spell words that are often spell words that are often misspelt. ‘silent’ letters. ‘silent’ letters.
Phonic taught. with the correct grapheme, spelling misspelt.
example) and can say the X T T
and i many of these correctly. | can use further prefixes and | can distinguish between | can distinguish between
Word matching phoneme. | can use common exception | can use further prefixes and suffixes and understand how to add homophones and other words homophones and other
level words, days of the week and | can learn new ways of spelling suffixes and understand how to them to change the meaning of a which are often confused. words which are often
| can write the initial sound months in my writing. phonemes for which 1 or more add them to change the meaning | word. confused.
in words with adult support, spellings are already known. of a word. ‘ | can use knowledge of ‘
) . | can name the letters of the | can place the possessive morphology and etymology in | can use knowledge of
or find the correct magnetic alphabet in order. | can distinguish between | can place the possessive apostrophe accurately in words spelling and understand that the morphology and etymology
letter to match the sound homophones and near- apostrophe accurately in words with regular plurals and in words spelling of some words needs to in spelling and understand
identified. | can use letter names to homophones. with regular plurals and in words with irregular plurals. be learnt specifically. that the spelling of some
distinguish between with irregular plurals. words needs to be learnt
. alternative spellings of the | can use common homophones in | can use the first 2 or 3 letters of a | can use prefixes and suffixes specifically.
| can form recognisable . X . .
same sound. my writing. | can use the first 2 or 3 letters of word to check its spelling in a and understand learn the rules
letters (for known sounds or a word to check its spelling in a dictionary. for adding them. | can use prefixes and
those in my name). | can begin to segment spoken | can spell common exception dictionary. suffixes and understand
| have secured my pencil words into phonemes and words. I can use suffixes: -ly, -ation, -ous | can use a dictionary to check learn the rules for adding
grip represent these using the | can use prefixes (un, dis, mis, in, the spelling and meaning of them.
correct grapheme, spelling I understand how to use a im, il, ir, re, sub, inter, super, I can spell words ending in /shun/: - unknown words.
many correctly. possessive apostrophe anti, auto). tion, sion, cian, ssion | can use a dictionary to
. § 3 )
| can hear, say and write the | can use the first 3 or 4 letters of | check the spelling and
initial sound in words by | can use the spelling rule for | can learn to spell words with | can spell words ending with a I can spell words ending with -sure a word to check spelling, meaning of unknown words.
myself. adding —s or —es as the plural contracted forms. single consonant preceded by a and —ture meaning or both of these ina
marker for nouns and the third short vowel which require them dictionary | can use the first 3 or 4
person singular marker for | can add suffixes to spell longer to double the consonant before letters of a word to check
| can orally segments words v f g _ _ ing —i i i
erbs. words, including —ment, —ness, —ful, | adding —ing | can use a thesaurus. spelling, meaning or both of
and therefore record some —less, —ly. | can convert nouns or adjectives | these in a dictionary
other letters from words in | can use the prefix un—and into verbs using suffixes —ate, -
the correct order (medial or suffixes —ing, —ed, —er and —est ise, -ify
] where no change is needed in
final phonemes for example). K .
the spelling of root words. | can spell words using verb
prefixes dis, de, mis, over, and re
| can apply simple spelling
| can spell the phase 3 tricky rules | can spell words ending in able,
words ible, ably and ibly
WTD Can use some words Can segment spoken words into With support, has some With support, makes attempts at Can spell some common silent With support, can spell

containing the 40+ phonemes
taught.

Can use some CEWs, including
days, weeks, months relevant
to the write e.g. birthday day
month.

Can begin to distinguish
between letter names and
alternate spellings of the
sound.

phonemes and represent these by
graphemes, spelling some words
correctly and making phonetically
plausible attempts (including
simple contractions)

Spell some CEWs

Shows an awareness of
homophones in writing.

understanding of homophones
and their different meanings.

Shows some awareness of how
prefixes and suffixes can change
the meanings of words.

Shows awareness of possessive
apostrophes, although not
correctly.

spelling homophone words, spelling
mostly correctly.

Shows awareness of prefixes and
suffixes and how these change the
meaning of a word.

With support, can use the first few
letters of a word to locate in a
dictionary.

words correctly.

Can distinguish between
homophone spellings and spell
some correctly e.g. led/lead,
farther/father.

With support, can draw on
knowledge about root words to
support spellings.

words with prefixes and
suffixes with or without
changes in spelling

With support, can use a
dictionary to spell, read and
understand a word
definition.

Shows some awareness of
learning to spell words that




EXP

GDS

Can begin to apply simple
spelling rules, including adding
—s or —es for plural words.

Makes attempts at applying
simple spelling rules.

Phoneme, grapheme,
contraction, exception,
segment

Phoneme, grapheme, contraction,
exception, segment

With support, shows some
awareness of using a dictionary
to check the spellings of words or
definition.

Possessive, accurate, irregular,

Shows some awareness of using
suffixes —ly, -ation, -ous, including
the suffix /shun/ -tion, -sion, -cian,
ssion

Possessive, accurate, irregular,

With support, can spell words
with prefixes and suffixes.

With support, can navigate a
dictionary to aid with spellings
and find meanings in new words.

Distinguish, homophone,
synonym, antonym, prefix,
suffix,

need to be learnt
specifically.

Shows awareness of spelling
rules to spell new words.

Distinguish, homophone,
synonym, antonym, prefix,
suffix,

Compos
ition

| can hear and record in
sequence the letters in more
complex words and make
phonetically plausible

Before | write a sentence, | can
say out loud what | am going
to write.

| can write for different purposes,
for example, for my teacher, myself
or for a class assembly.

| plan my writing effectively for a
range of purposes.

| am able to use ideas to plan my
writing.

| plan my writing by looking at
similar texts | have written before -
discussing the structure and
vocabulary.

I plan the structure of my writing
by identifying the audience for
my text and the purpose of the
writing.

I plan the structure of my
writing by identifying the
audience for my text and
the purpose of the writing.




attempts at spelling them
(for example dinosaur -
dighnoasor).

| can write simple sentences
independently and can
sustain writing long enough

to write several sentences.

| start my sentence with a
capital letter and end it with
a full stop.

| can leave finger spaces

between words.

| can re-read my writing to
check what | need to write
next and that my writing

makes sense.

| can write a text by thinking of
a list of sentences in the order
I need.

| check my sentences make
sense by re-reading them.

| can discuss what | have
written with the teacher or my
friends.

| can read aloud my own
writing so my friends and the
teacher can hear me.

Before | start my writing, | plan
what | am going to say either by
thinking about what | want to
write or by saying my ideas out

loud.

| think about what | am going to
write by writing down my ideas and
important words which will help
me.

| can write down brief descriptions
about what | want to include in my
writing, before | begin.

| can make changes in my writing by
listening to what others have to say
about it.

Once finished, | will re-read my

work to make sure it makes sense.

I check my finished work to make
sure there are no mistakes in
spelling, grammar or punctuation.

| am using an increasing range of
sentence structures and richer
vocabulary in my writing,
including topic based schema
words.

| can draft my work into
paragraphs.

| can organise my writing using
different settings, characters and

plot.

| can organise my writing by

using headings and sub-headings.

| can edit my own work and that
of others and add improvements
to the texts.

| can edit written work to
improve the use of grammar.

When | finish a piece of work |
will read it through to correct
spelling and punctuation errors if
present.

| can read my writing out to an
audience in an interesting and
clear manner.

| can assess the effectiveness of
my writing against a set criteria.

I am able to use ideas to plan my
writing.

| am using an increasing range of
sentence structures and richer
vocabulary in my writing, including
topic based schema words.

| can draft my work into
paragraphs.

| can organise my writing using
different settings, characters and
plot.

| can organise my writing by using
headings and sub-headings.

| can edit my own work and that of
others and add improvements to
the texts.

| can edit written work to improve
the use of grammar.

When | finish a piece of work | will
read it through to correct spelling
and punctuation errors if present.

| can read my writing out to an
audience in an interesting and clear
manner.

| can assess the effectiveness of my
own and others’ writing against a
given criteria.

| can use further organisational and
presentational devices to structure
my writing and guide the reader.

| plan my writing by making
notes and then developing my
initial ideas by reading and
researching other texts and
thoughts.

| can identify the audience for
and purpose of the writing,
selecting the appropriate form
and use similar writing as a
model for my own.

In writing narratives, considering
how authors have developed
characters and settings in what
pupils have read, listened to or
seen performed.

| can select appropriate grammar
and vocabulary, understanding
how such choices can change
and enhance meaning.

| can exercise an assured and
conscious control over levels of
formality, particularly through
manipulating grammar and
vocabulary to achieve this.

In narratives | can describe
settings, characters and
atmosphere and integrate
dialogue to convey character and
advance the action.

| can use the correct subject and
verb agreement when using
singular and plural, distinguishing
between the language of speech
and writing and select the
appropriate register.

| can use a wide range of devices
to build cohesion within and
across paragraphs.

| can use further organisational
and presentational devices to
structure the text and to guide
my reader.

| plan my writing by making
notes and then developing
my initial ideas by reading
and researching other texts
and thoughts.

| can identify the audience
for and purpose of the
writing, selecting the
appropriate form and use
similar writing as a model
for my own.

In writing narratives,
considering how authors
have developed characters
and settings in what pupils
have read, listened to or
seen performed.

| can select appropriate
grammar and vocabulary,
understanding how such
choices can change and
enhance meaning.

| can exercise an assured
and conscious control over
levels of formality,
particularly through
manipulating grammar and
vocabulary to achieve this.

In narratives | can describe
settings, characters and
atmosphere and integrate
dialogue to convey
character and advance the
action.

| can use the correct subject
and verb agreement when
using singular and plural,
distinguishing between the
language of speech and
writing and select the
appropriate register.

| can use a wide range of
devices to build cohesion
within and across
paragraphs.

| can use paragraphs to
develop and expand some
ideas in depth and add
detail within each
paragraph.

I can use further
organisational and




presentational devices to
structure the text and to
guide my reader.

| can adapt form and style
to suit a purpose and
audience, drawing
appropriate features from
models of similar texts |
have read.

WTD

EXP

With adult support, can
discuss ideas before
attempting to write.

With adult scaffolding, can
write a text by discussing a list
of sentences to help structure
my writing e.g. verbally listing
narrative before attempting to
write.

With support, can begin to
make simple revisions.

Begins to discuss effectiveness
of writing by drawing on some
elements e.g. good word to
describe

Can write sentences that are
sequenced to form a short
narrative (either real or fictional)

Once finished writing, can go
through and make corrections with
support e.g. adding in a full stop or
capital letter.

With support, can read through
finished work and check that it
makes sense.

With support, can begin to show an
awareness of present and past
tense in their writing.

With adult support, can plan
writing for a range of purposes,
including using some own ideas.

With support, can write using a
range of sentence structures,
vocabulary, settings and
characters (including some topic
based vocabulary).

With support, can make some
improvements to their writing
based on adult feedback.

Can assess the effectiveness of
writing against a set criteria.

With adult support, can begin to
draft and edit writing using a range
of sentence structures and
vocabulary, including some topic
based words.

Shows some awareness of
organisation features such as
headings and paragraphs but not
consistently.

With adult or peer support, can edit
their writing to make
improvements (including grammar
errors)

With support, can assess the
effectiveness of a piece of writing.

When prompted, can go back and
make revisions to grammar and
punctuation mistakes (although not
always correct)

With support, can write for a
purpose, selecting a range of
models for the correct audience.

Can begin to draw on what they
have learnt about how authors
develop characters and setting to
create their own.

Can begin to organise writing
into a logical sequence of
paragraphs, linking ideas across.

Can, with support, describe
settings, characters and
atmosphere and is beginning to
experiment with integrating
dialogue to convey character and
action.

Can, with support, sometimes
use further organisational and
presentational devices, to
structure text and to guide the
reader: e.g. use headings and
subheadings.

Pupil can, with support,
sometimes work alone and with
a partner to evaluate writing
against agreed success criteria,
identifying aspects for alteration
linked to previous teaching.

With support, can identify
an intended audience for
their writing and choose a
suitable model.

Can begin to draw on and
adapt what they have learnt
from authors, texts and
independent reading.

Can begin to organise
writing into a logical
sequence of paragraphs.

Can describe setting,
characters and atmosphere
when prompted using
appropriate vocabulary and
grammar (including
dialogue to advance the
action)

Pupil can, with support,
sometimes work alone and
with a partner to evaluate
writing against agreed
success criteria, identifying
aspects for alteration linked
to previous teaching.




Purpose, description, edit, error, Setting, audience, cohesion, Setting, audience, cohesion, Cohesion, device, organise, Cohesion, device, organise,
proof read, clarity, organise, improve clarity, organise, improve present, structure, integrate, present, structure,
dialogue, distinguish, signpost integrate, dialogue,
distinguish, enhance




Handwri
ting

| can leave finger spaces

between words.

| start my sentence with
a capital letter and end

it with a full stop.

| can sit correctly at a table,
holding a pencil comfortably
and correctly.

| can begin to form lower-case
letters in the correct direction,
starting and finishing in the
right place.

| can form capital letters and
digits 0-9.

I understand which letters
belong to which handwriting
‘families’ and can practise
these.

| can write from memory
simple sentences dictated by
the teacher that include words
using the GPCs and common
exception words taught so far.

I can form lower-case letters of the
correct size relative to one another.

| can use some of the diagonal and
horizontal strokes needed to join
letters and understand which letter,
when adjacent to one another, are
best left un joined.

| can write capital letters and digits
of the correct size, orientation and
relationship to one another and to
lower-case letters.

| can use spacing between words
that reflects the size of the letters.

| can write from memory simple
sentences dictated by the teacher
that include words using the GPCs,
common exception words and
punctuation taught so far.

| can use diagonal and horizontal
strokes that are needed to join
letters and understand which
letters, when adjacent to one
another, are best left unjoined.

| can increase the legibility,
consistency and quality of my
handwriting through continuous
practise.

| can write from memory simple
sentences, dictated by the
teacher, that include words and
punctuation taught so far.

| can use diagonal and horizontal
strokes that are needed to join
letters and understand which
letters, when adjacent to one
another, are best left unjoined.

| can increase the legibility,
consistency and quality of my
handwriting through continuous
practise.

| can write from memory simple
sentences, dictated by the teacher,
that include words and punctuation
taught so far.

| can choose which shape of a
letter to use when given choices
and decide whether or not to
join specific letters.

| can choose the writing
implement that is best suited for
the task.

| can maintain legibility in joined
writing when writing at speed.

| can write from memory,
dictated sentences which include
words and punctuation from the
Y5 curriculum.

| can choose which shape of
a letter to use when given
choices and decide whether
or not to join specific
letters.

| can maintain legibility in
joined writing when writing
at speed.

| can write from memory,
dictated sentences which
include words and
punctuation from the Y6
curriculum.

WTD

Sits comfortably at a table,
beginning to form letters of
the correct size, shape by
starting and finishing in the
right place.

With support, forms letters
and digits to 10 although not
always accurate and can
practise these.

Can form lower case letters in the
correct direction, starting and
finishing in the right place.

Can form lower case letters in the
correct size relative to one another

in some of their writing.

Can use spacing between words.

With support, can use horizontal
and diagonal strokes to join
some letters e.g. -, -3, -e, -s

Quality of presentation and
legibility is increasing, although
not always consistent (and
demonstrates an ability to
practice).

Not always accurately, can
sometimes use the diagonal and
horizontal strokes needed for
joining up some letters.

Quality of writing is not always
consistent, but is increasing in
quality and presentation.

With support, can make
decisions over letter shape and
joins to ensure fluency and
legibility.

Will sometimes
independently make choices
over letter shapes and joins
to ensure fluency and
legibility with increase
speed and accuracy.

EXP

GDS

Forms letters of the correct
size, shape and orientation,
although not always
completely accurate.

Can confidently form letters
and digits, understanding
which letters belong to which
families.

Can confidently form capital letters
and digits of the correct size,
orientation and relationship to one
another and to lower-case letters.

Can confidently use spacing
between words that reflects the
size of the letters.

Can confidently use horizontal
and diagonal strokes to join
letters and also those that should
be left un joined.

Produces legible writing with
increasing consistency and
quality.

Can use the correct strokes that are
needed to join writing with
increasing speed and legibility.

Quality of writing produced
independently is of a good and
presentable standard.

Can make correct choices over
which letters to join to increase
fluency, accuracy and legibility
when writing at length.

Can write with fluency,
legibility and good
presentation with increasing
pace, neatness and
accuracy.




Direction, legible, lower case,
upper case, capital, digit,
letter

Reflect, orientation, relationship,
horizontal, diagonal, adjacent,
stroke

Consistency, horizontal,
diagonal, legibility, adjacent

Consistency, horizontal, diagonal,
legibility, adjacent

Implement, maintain, legibility,
structure, formality,

Implement, maintain,
legibility, structure,
formality, fluent

Vocab | start my sentence with | can leave spaces between | can use expanded noun phrases to | can choose nouns or pronouns | can extend the range of sentences | can recognise vocabulary and | can recognise vocabulary
Gramm . words. describe and specify. appropriately for clarity and with more than one clause by using structures that are appropriate and structures that are
ar a capital letter and end cohesion. a wider range of conjunctions, for formal speech and writing, appropriate for formal
Punctua it with a full stop. | can join words and join | can write sentences with different including when, if, because, including subjunctive forms. speech and writing,
tion clauses using "and". forms: statement, question, | can use conjunctions, adverbs although. including subjunctive forms.
exclamation, command. and prepositions to express time, | can use passive verbs to affect
| can re-read my writing | can use regular plural noun cause and manner. | can choose nouns or pronouns the presentation of information | can use passive verbs to
to check what | need to suffixes (-s, -es), verb suffixes | can use the present and past appropriately for clarity and in a sentence. affect the presentation of
where root word is unchanged tenses correctly and consistently | can use present perfect verbs in cohesion and to avoid repetition information in a sentence.
write next and that my (-ing, -ed, -er) and un- prefixto | including the progressive form. contrast to the past tense. using fronted adverbials. | can use the perfect form of
writing makes sense. change meaning of verbs to mark relationships of | can use the perfect form of
adjectives/adverbs | can use subordination (using | can form nouns using prefixes. | know the difference between time and cause. verbs to mark relationships
when, if, that, or because) and co- plural and possessive —s. of time and cause.
| can combine words to make ordination (using or, and, or but). | can use the correct form of ‘a’ | understand the differences in
sentences, including using or ‘an’ in my writing. | can use extended noun phrases, informal and formal language. I understand the differences
‘and’. | can use suffixes to form new including with prepositions. in informal and formal
words (-ful, -er, -ness), sentence I can begin to punctuate direct | can use relative clauses language.
| can sequence sentences to demarcation, commas in lists, speech with increasing accuracy | can select the appropriate choice beginning with who, which,
form short narratives. apostrophes for omission and in my writing. of pronoun or noun to create where, when, whose, that | can use cohesive devices
singular possession. cohesion such as: grammatical
| can separate words with using commas after fronted | can convert nouns or adjectives connections, adverbials,
spaces. I can use both familiar and new adverbial. into verbs (including verb ellipsis, expanded noun
punctuation correctly, including full prefixes) phrases to convey
| can use sentence stops, capital letters, exclamation | can indicate possession by using complicated information
demarcation (. ! ?), capital marks, question marks, commas for the possessive apostrophe with | can use devices that build concisely, modal verbs or
letters for names and pronoun lists and apostrophes for singular and plural nouns. cohesion, including adverbials of adverbs to indicate degrees
I contracted forms and the time, place and manner. of possibility, hyphens to
possessive (singular). | can use and punctuate direct avoid ambiguity,
| can begin to punctuate speech (including punctuation | can use the range of semicolons, colons or
sentences using a capital letter within and surrounding inverted punctuation taught at key stage dashes to mark boundaries
and a full stop, question mark commas). 2 mostly correctly (e.g. semi- between independent
or exclamation mark. colons, dashes, colons, hyphens) clauses and a colon to
| can use the present perfect form and, when necessary, use such introduce a list.
| can use a capital letter for of verbs in contrast to the past punctuation precisely to enhance
names of people, places, the tense. meaning and avoid ambiguity. | can use the range of
days of the week, and the punctuation taught at key
personal pronoun ‘I'. | can form nouns using prefixes and stage 2 correctly (e.g. semi-
use the correct form of ‘a’ or ‘an’. colons, dashes, colons,
hyphens) and, when
| can use a range of conjunctions necessary, use such
with simple, compound and punctuation precisely to
complex sentences. enhance meaning and avoid
ambiguity.
WTD With support, can join some Can demarcate some sentences Can make simple additions and Can begin to choose nouns or Can sometimes use a thesaurus Can begin to use a

words and clauses using
coordinating ‘and’ to make
sentences.

with capital letters and full stops.

With support, can use question
marks when required.

revisions to their writing e.g.
amending vocabulary and
grammar errors.

pronouns for clarity and cohesion,
use conjunctions, adverbs and
prepositions to express time, cause
and manner.

to introduce varied language.

Can begin to use expanded noun
phrases to convey information.

thesaurus to introduce
varied language. With
support, can use expanded
noun phrases to convey







GDS

Termly
writing
assessm
enys

Termly Extended Writing book
scrutiny by teachers and
subject lead.

Scrutiny of writing across
subjects as part of subject
leader cycle.

Regular feedback, marking and
next steps for writing.

Feedback journal for groups
worked with by an adult.

Termly Extended Writing book
scrutiny by teachers and subject
lead.

Termly moderation of writing
assessed against interim
framework.

Scrutiny of writing across subjects
as part of subject leader cycle.

Regular feedback, marking and next
steps for writing.

Termly Extended Writing book
scrutiny by teachers and subject
lead.

Scrutiny of writing across
subjects as part of subject leader
cycle.

Termly SPAG assessments.

Regular feedback, marking and
next steps for writing.

Feedback journal for groups

Termly Extended Writing book
scrutiny by teachers and subject
lead.

Scrutiny of writing across subjects
as part of subject leader cycle.

Termly SPAG assessments.

Regular feedback, marking and next
steps for writing.

Feedback journal for groups
worked with by an adult.

Termly Extended Writing book
scrutiny by teachers and subject
lead.

Termly moderation of writing
assessed against interim
framework.

Scrutiny of writing across
subjects as part of subject leader

cycle.

Termly SPAG assessments.

Termly Extended Writing
book scrutiny by teachers
and subject lead.

Termly moderation of
writing assessed against
interim framework.

Scrutiny of writing across
subjects as part of subject

leader cycle.

Termly SPAG assessments.

Feedback journal for groups worked with by an adult. Termly SATs SPAG tests. Termly SATs SPAG tests.
worked with by an adult.
Termly SATs SPAG tests.
Core Texts and Examples of possible writing genres Aut A-Oliver’s Aut B — Eliot the Aut A - Oliver’s Aut B - Eliot the Aut A - Egyptian Aut B - Hodgehegs Aut A - Egyptian Aut B - Egyptian Aut A —Kensuke’s Aut B - Private Aut A - Aut B - Private
Vegetables Midnight Vegetables Midnight Superhero Cinderella Cinderella Cinderella Kingdom Peaceful Kensuke’s Peaceful
Superhero Kingdom
-Write poetry -Write poetry inspired -Write own version of -Write an Egyptian -Write a Roman -Write an Egyptian -Write narrative from -Write a persuasive -Write a
inspired by -Write own by Debanji poems a story based on Eliot adventure story adventure story adventure story the perspective of a After Michael goes speech as a recruiting After Michael persuasive speech

Debanji poems
-Use patterned

version of a story
based on Eliot the

language from Midnight
Oliver’s Vegetables Superhero

to write own -Label and add
similar story captions to a fire

-Use patterned
language from Oliver’s
Vegetables to write

the Midnight
Superhero using real
life heroes as

own similar story inspiration
-Recount first-hand -Label and add
experiences such as captions to

focussing on
setting

-Write and
perform a play
featuring an

focussing on setting
-Write and perform a
play featuring a
Roman Slave

-Write a report about
the event after the

focussing on Roman focussing on

descriptive features or setting
setting and characters -Write, edit and
-Write and perform a redraft a script that

will be used ina
drama performance

play using the
Egyptian Cinderella

overboard, retell officer for the British

the story of Army

Kensuke’s -Write a biographical
Kingdom from piece about the life of
different Douglas Bader

viewpoints...

goes as a soldier
overboard, encouraging his
retell the story friends to enlist in
of Kensuke’s the British Army
Kingdom from -Write a

different biographical piece




-Recount first-
hand experiences
such as
panto/Diwali
Trip/other
celebration event
-After making a
soup or salad
respond using
labelled diagrams
including lists and
captions

-Write simple
instructions
planning a healthy

engines and
emergency
services
-Recount a trip
about visiting
some real-life
superheroes

- Label areas of
magical maps
including a simple
key

-Write the
instructions for
making a fire
engine

panto/Diwali
Trip/other celebration
event

-Create and write a
simple recipe for
homemade jam and
cakes for the
Birchwood Farmers
Market

-Write simple
instructions for
programming a Bee
Bot

- Label areas of a map
including a simple key

emergency service
vehicles

-Recount a trip about
visiting some real-life
superheroes

- Label areas of
magical maps
including own simple
key

-Write the
instructions for
making a fire engine
-Write poetry inspired
by the Great Fire of
London

Egyptian pharaoh
or princess

-Write a report
about the Egyptian
Pharaoh Cleopatra
-Write riddles
about Egyptian life
such as
mummification
and building
pyramids

-Write an
explanation text
about the
pyramids were

Y3/4 Roman slave
auction

-Write riddles about
Roman inventions
-Write an explanation
text about how a
volcano erupts/
earthquake takes
place

-Write and perform tv
news reports live from
the scene of Pompeii
when Vesuvius erupts
-Write a recount of
the Y3/4 trip “Portals

story as a central
focus

-Write a report about
the life of an Egyptian
Pharaoh using own
research

-Write riddles about
Egyptian inventions
-Write an explanation
text about how the
Great Pyramids were
built

-Write and perform tv
news reports about
the discovery of

-Produce a news
report about the
event after the Y3/4
Roman slave auction
-Write riddles about
Roman inventions
-Write an explanation
text about how a
volcano erupts/
earthquake takes
place

-Write and perform tv
news reports live from
the scene of Pompeii
when Vesuvius erupts

Michael, Mum,
Dad and Kensuke
- Compose a
biographical
account based on
research about a
famous explorer
such as
Christopher
Columbus or
Francis Drake.

- Write an
explanation text
on how mountains
and rivers are

-Using the animation
‘Beyond the Lines’
write a setting
description of the
WW1 trenches and
no-man’s land

-Read and write WW1
poetry to enter in the
Woodbridge poetry
competition focus on
the experiences of the
soldiers.

-Write a recount of
our class trip to
Duxford Imperial War

viewpoints...
Michael, Mum,
Dad and
Kensuke
focusing on
character
emotion and
suspense

- Compose a
biographical
account based
on self-
directed
research about
a famous

about the life of
Douglas Bader and
his legacy in
Martlesham Heath
-Using the
animation ‘Beyond
the Lines’ write a
setting description
of the WW1
trenches from the
perspective of
British and
German soldiers
-Read and write
WW1 poetry to

meal -Write poetry -Write poetry inspired built to The Past — Roman Tutankhamun’s -Write a recount of formed Museum explorer such enter in the
-Write own version inspired by the by own traditional -Write and Workshop” treasure by Howard the Y3/4 trip “Portals - Kensuke’s -Following a local walk as Christopher Woodbridge
of a traditional tale Great Fire of story character perform tv news Carter to The Past — Roman Kingdom News about Martlesham Columbus or poetry
such as the Princes London reports about the -Write a report for a Workshop” report about during the War, write Francis Drake. competition focus
and The Pea discovery of travel magazine Michael’s a recount - Write an on the experiences
Tutankhamun’s following a ‘Portals to disappearance. -Write a diary entry explanation of the soldiers.
treasure by The Past’ workshop -Write a journal from the perspective text on how -Write a recount
Howard Carter from the of a soldier from the mountains and of our class trip to
-Write narrative perspective of Suffolk Regiment rivers are Duxford Imperial
featuring Kensuke or living in the trenches formed War Museum
characters from Michael describing during the Christmas - Presenta -Write poetry
the Egyptian all the events Truce Kensuke’s based on the
Cinderella story leading up to Kingdom News horrors of war
using well known Michael’s report about using Wilfred
traditional tale appearance. Michael’s Owen as
characters disappearance. inspiration
- Write the -Write a -Write a WW1
directions for journal from diary from the
preparing and the perspective perspective of a
baking Egyptian of Kensuke or British soldier
bread Michael living in the
describing all trenches using
the events ‘War Game’ as
leading up to reference.
Michael’s
appearance.
Spr A— Michael SprB Spr A — Michael SprB Spr A— How to Spr B - Stig of The Spr A - How to Train Spr B - Stig of The Spr A— Holes Spr B —The Boy in The Spr A— Holes Spr B —The Boy in
Recycle Recyle Train Your Dragon Dump Your dragon Dump Tower The Tower
-Write a non- -Write a non- -Develop skills of -Develop skills - Following visit

-Retell personal
experience of a
Tesco Eco trip
focusing on
Michael Recycle
-Write free verse
poetry based on a
Wonderful World
-Write a news
report as an Eco
Warrior about
recycling and
saving the planet
-Write the
instructions for
creating recycled
bunting.

-Use schema
words to write a
poem about our
local area after
their local walk

chronological
report about an
everyday hero
after visit by an
emergency
services worker
-Use schema
words to write
poetry inspire by
the Great Fire of
London

--Write the
instructions for
making bread
-Write an
explanation text
about how a fire
engine works

-Retell personal
experience of a Tesco
Eco trip focusing on
Michael Recycle
-Write free verse
poetry based on a
Wonderful World
-Write a news report
as an Eco Warrior
about recycling and
saving the planet
-Write the
instructions for
creating recycled
bunting and how to
reduce and reuse
-Write own Dear
Greenpeace letter
enquiring about an
endangered animal

chronological report
about an everyday
hero after visit by an
emergency services
worker

-Use schema words to
write poetry inspire
by the Great Fire of
London

--Write the
instructions for
making bread

-Write an explanation
text about how a fire
engine works

-retell a story from
different
viewpoint:
experiences during
Viking Invasions
from the point of
view of ordinary
Anglo Saxon and
Viking people.
-Use the
Jabberwocky
Poem to inspire
writing that
requires the
reader to make
inferences

- Read and
respond to
examples of Old
Norse Poetry
-Write a recount
of trip to West
Stowe

-Choose one of the
main events of the
story and write a diary
about it from Barney’s
view point

-Create character
profiles

-Rewrite parts of the
story from the first
person perspective
-Write a news report
about the missing
property and how it
was discovered
-Write postcards as
Barney to his family
describing all of his
adventures

-retell a story from
different viewpoint:
experiences during
Viking Invasions from
the point of view of
ordinary Anglo Saxon
and Viking people.
-Use the Jabberwocky
Poem to inspire
writing that requires
the reader to make
inferences

- Read and respond to
examples of Old
Norse Poetry

-Write a recount of
trip to West Stowe
-Use the Beowulf
poem to write own
poetry based on
simile and metaphor

-Turn the argument
between Barney and
his sister into a play
script

-Use descriptive
features to describe
the pit and objects
that can be seen
-Write persuasive
arguments about
whether Stig and
Barney should go
hunting

-Write an information
report as a news
agent promoting
Stig’s dump

building up
atmosphere in
writing.

-Write own
mystery and
suspense narrative
in the style of
Holes
-Explanation texts
for how everyday
gadgets really
work in respond
to ‘Until | met
Dudley’/ Teacher
Pleaser Machine
-Suffolk Food Hall
Project...
persuasive
speeches to sell
idea for a ‘Suffolk
Dish’ for the
school menu.
-Instruction
writing: Suffolk
Dish Recipes

-Following visit from
editor of the EADT,
write a non-biased
report about the
arrival of the strange,
menacing plants in
Boy In The Tower
-Produce an
information text
about deadly and
dangerous plant
species around the
world

-Write a journalistic
report about the
Blucher Disaster area
-Write a Diary from
the perspective of
Ade about his
thoughts and feelings
-Write an explanation
text about an area of
physical geography
e.g. climate zones
-Visit the Forest
school to build
vocabulary using the
five senses

-Write a poem about
our Forest School
based on the R.
Kipling poem, The
Way Through The
Woods

of building up
atmosphere in
writing.

-Write own
mystery and
suspense
narrative in the
style of Holes
-Detailed
instructions
with clear intro
and conclusion
for using a
technology
gadget/ future
invention
-Explanation
texts for how
everyday
gadgets really
work in
respond to
‘Until I met
Dudley’/
Teacher
Pleaser
Machine
-Read and
respond to the
poetry of
Benjamin
Zephaniah/
Michael Rosen

from editor of the
EADT, write a non-
biased report
about the arrival
of the strange,
menacing plants in
Boy In The Tower
-Research and
produce an
information text
about deadly and
dangerous plant
species around the
world

-Write a
journalistic report
about the Blucher
Disaster area
-Write a Diary
from the
perspective of Ade
about his thoughts
and feelings
-Write an
explanation text
about an area of
physical
geography
comparing our
own local area to
that of an ‘urban
jungle’

-Write poetry
inspired by our
Woodbridge River
walk focusing on
plants and nature
-Explore themes of
mental health the
themes touches




upon in Boy in the
Tower

Sum A — Fairy tales

-Write own
version of a
fairytale using
traditional tales as
afocus

-Label and add
captions of
diagrams of parts
of a castle
-Recount a trip to
Framlingham or
Orford castles

- Draw, label and
write captions for
acastle

-Write the
instructions for
creating a moving
image

-Write a rhyming
couplet poem
about a fairytale
story character

Sum B —The
Lighthouse Keeper

-Recount a daring
rescue story
focusing around
the Lighthouse
Keeper.

-Write an
explanation about
how lighthouses
help people at sea
-Write and sing
your own sea
shanties

-Create and
produce a
delicious menu of
the Lighthouse
Keeper’s lunch
(that is not seagull
friendly)

-Write poetry
inspired by a trip
to the seaside

Sum A - Fairy tales

-Write an non-
chronological report
about the features
found on a castle
--Write own version of
a modern fairy tale
using traditional
characters

-Label and add
captions of diagrams
of parts of a castle
-Recount a trip to
Framlingham or
Orford castles

- Write an explanation
text about Queen
Elizabeth Il

-Write the
instructions for
creating a moving
image for a children in
another year group
-Write a rhyming
couplet poem about a
fairytale story
character

Sum B —The
Lighthouse Keeper

-Recount a daring
rescue story focusing
around the

-Write a persuasive
letter from the
perspective of the
seagulls to the
lighthouse keeper and
his wife

Lighthouse Keeper.
-Write an explanation
about how
lighthouses help
people at sea

-Write and sing your
own sea shanties and
perform to another
class

-Create and produce a
delicious menu of the
Lighthouse Keeper’s
lunch (that is not
seagull friendly)
-Write poetry inspired
by a trip to the
seaside

Sum A-The
Butterfly Lion

-Write a diary
entry from Bertie’s
point of view
-Create and
produce a
newspaper
account of an
incident from the
book including
images and text
-Construct an
alternative ending
to the novel using
inspiration from
the original text
-Produce a
character profile
for one of the
characters in the
story

-Write a letter of
persuasion for or
against keeping
exotic/ dangerous
animals

-Produce a poster
advertising the
poster to new
customers

Sum B — Charlie and
The Chocolate Factory

-Write a diary entry
following a visit to the
chocolate factory
-Write a discussion
exploring the
argument for and
against children
eating sweets and
chocolate

-Write an explanation
text linked to one of
the big chocolate
brands in the Britain
-Turn a chapter from
the chocolate factory
visit into a play script.
-Write poetry inspired
by chocolate

-Write instructions for
making chocolate
treats at home

Sum A —The Butterfly
Lion

-Write a diary entry
from Bertie’s point of
view

-Create and produce a
newspaper account of
an incident from the
book

-Construct an
alternative ending to
the novel using
inspiration from the
original text

-Produce a character
profile for Monsieur
Merlot

-Write a letter of
persuasion for or
against keeping
exotic/ dangerous
animals

Sum B - Charlie and
The Chocolate Factory

-Write a letter from
the perspective of the
children visiting the
Chocolate Factory to
Mr Wonka

-Write a newspaper
article explaining the
competition and
information about the
day of the visit
-Research and
produce an
information text
about the discovery
and invention of
chocolate in the
Britain

-Turn a chapter from
the book into a play
script and perform to
another class.

-Write chocolate
inspired poetry

Sum A - Street
Child

-Research and
produce a non-
chronological
report about the
Victorian
workhouses in
Britain

-Write from the
perspective of Jim
Jarvis losing his
sisters and mother
to entering the
workhouse

-Use drama and
role play to
explore themes of
poverty and
hardship through
talk for writing
-Write narrative
focusing on
detailed
description of daily
life of a child in the
Victorian
workhouse
-Explore themes of
homelessness and
poverty in
Victorian Britain
through poetry
inspired by Alfred
Tennyson

-Write a diary
entry from the
perspective of Jim
focusing on his
traumatic life
experiences

Sum B - Northern
Lights

-Produce an
explanation text that
details an animal
daemon inspired by
Northern Lights
-Create a news report
from the perspective
of a journalist
investigating the
disappearance of
children

-Write a diary from
the perspective of
Lyra and her
adventures at Jordan
College

-Create a persuasive
letter arguing for the
inclusion of equal
rights for women at
Jordan College,
Oxford

-Explore the themes
of discovery through
drama and role play
using the text as a key
focus

-Write a letter from
the perspective of
Lyra who goes off to
live with Ms Coulter.
-Produce poetry
inspired by Norse
themes of the
Northern Light spirits.

Sum A - Street
Child

-Research and
produce a non-
chronological
report about
the Industrial
Revolution
-Write from
the perspective
of Jim Jarvis
ending up in
the Victorian
Workhouse
-Use drama
and role play
to produce a
play script
focusing on life
in the
workhouse
-Write
narrative
focusing on
detailed
description of a
child living on
the streets
-Explore
themes of
homelessness
and poverty in
Victorian
Britain through
poetry inspired
by Alfred
Tennyson
-Write a diary
entry from the
perspective of
Jim focusing on
his traumatic
life
experiences

Sum B — Northern
Lights

-Produce an
explanation text
that details an
animal daemon
inspired by
Northern Lights
-Create a news
report from the
perspective of a
journalist
investigating the
disappearance of
children

-Write a diary
from the
perspective of Pan
and his adventures
with Lyra

-Create a
persuasive letter
arguing for the
inclusion of equal
rights for women
at Jordan College,
Oxford

-Explore the
themes of
consciousness and
self through talk
for writing
-Produce poetry
inspired by Norse
themes of the
Northern Light
spirits.




